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Pupil Premium at Strathmore School 2019-20 
Pupil Premium is additional government funding which supports children on Free School Meals, those who are Looked After Children or those children of armed forces personnel.   It is given in order to improve their attainment and ‘narrow the gap’ with other children at Strathmore School. 
In the financial year 2019-20, we have 19 pupils who receive pupil premium funding and our total funding to support our pupils who fall into this category of provision was £27,995.  At Strathmore School we have added this additional government funding towards providing each class with a Higher Learning Teacher Assistant (HLTA) who dedicates time to spend with each pupil who is disadvantaged according to the criteria set within pupil premium spending.  The HLTA looks for individual support that could be set up using a variety of specialist strategies or programmes that will make an impact on their individual learning outcomes.   All pupils at Strathmore will also benefit from the teaching and support gained from our team of Higher Learning Teacher Assistants.   Over the last three years at Strathmore, we have used this funding to build up a team of experienced HLTAs and we would like to share with you some case studies so you can see the direct benefits this additional funding gives our pupils.  


	Pupil Details

	Gender: Male
Age: 13
SEND Need: Autistic Spectrum Disorder

	Details of the intervention and support

	A specialist strategy called Cue- Pause- Point was researched by one of our Higher Learning Teaching Assistants (HLTA) and introduced with one pupil to trial its impact.  
Cue-Pause-Point is a technique that combines using a physical cue (a finger on the lips) to teach the student to listen to the question, then a point to a visual prompt to support the student to answer the question.  The cue and the visual prompt are gradually faded until the student can answer the question independently.
This technique can be used with students who have ADS and echolalia, students who find it difficult to answer simple questions such as “what is your name?”, “what school do you go to?” and those who need support to know when they need to listen and when it is there turn to answer a question.
The student was supported using the technique across the academic year to meet his communication target of answering a set of rehearsed questions without prompting.  The series of lessons were one to one, three times a week across nine months.  Assessments were recorded using a Cue-Pause-Point recording tool and videos showing his step by step progress and reported through the end of year Annual Review to his parents.

	Assessment of Outcomes

	This student made rapid progress from the series of one to one lessons and successfully improved his ability to answer a range of rehearsed questions without prompting.  Before the pupil would echo the question back to the HLTA e.g. ‘What is your name’ but by the end of the year he was able to confidently answer with his name and not use any echolalia.  He has now moved onto working with the HLTA to practise how to answer unrehearsed questions.  
Other pupils in the school have benefitted from the use of Cue-Pause-Point. The HLTA led on training approximately 60 other staff across Strathmore during a Twilight Training Event and the technique has been rolled out to other classes across our three campuses.


Pupil Premium Case Studies  








	Pupil Details

	Gender: Male
Age: 9
SEND Need: Autistic Spectrum Disorder

	Details of the intervention and support

	The main barrier to education for this pupil is challenging and work avoidant behaviour. This pupil often exhibits destructive behaviour in the form of throwing and breaking items. He particularly targets fragile and expensive items, such as electronics, brittle plastics, glass, and china which, had led to injury of staff and pupils.

Interventions for this pupil looked at the reasons for this behaviour, and ways this behaviour could be replaced or re-directed. 

One of the areas explored was establishing if he had sensory needs, with the support of the Occupational Therapist. Many of the items targeted by this student created a loud noise when thrown or broken. We identified items that would not break but would still create a loud noise the pupil enjoyed. We gave him a Boom Whacker, rubber inner tube, a foam ring, and a sturdy plastic spade. When he began to target other items, we redirected him to these objects.

Another area we explored was whether the behaviour was a response to unclear expectations, and/or an indication of work avoidance. We addressed this using a Now/Next board to make expectations clear. For example, we would show him Maths/iPad indicating that he would receive a preferred item once he had done the work. We then moved to a Now/Next/Then board, as his tolerance improved, and he was able to complete more work before receiving his reward.

In addition to making expectations clear, the class HLTA created social stories for the pupil. These made clear what was good behaviour, what to do if he needed help, and what behaviour would mean he couldn’t participate. For example, in the playground he was told that he could not throw items over the fence, or hit other pupils, or he would have to play in the classroom yard. He was also told that he could come to an adult if he needed help. He would then repeat the rules back to the adult, before he went out to play.

	Assessment of Outcomes

	As the school year progressed, this student showed a significant reduction in destructive behaviour. The constant redirection to the objects that he was allowed throw meant that eventually, the pupil began to go straight to these objects over others. He also began requesting them when he could not find them on his own. This reduced the throwing and breaking of other objects, as he knew how to regulate his sensory needs appropriately.
The use of the Now/Next/Then board also led to a reduction in destructive behaviour; he responded well to understanding what the expectations were, over a sequence of events. Seeing that he would get a reward after completing a learning activity meant that he was less likely to throw objects to avoid work.
The use of social stories further reduced this behaviour, as expectations were made explicit ahead of time and the pupil could process what was expected before he was faced with the situation. If the behaviour occurred, he would have the story repeated to him, reinforcing the expectations.
Further, Team Teach training that was given to the class team meant that we could safely move the pupil away from objects and other pupils that he targeted. We used and adapted his behaviour support plan regularly and communicated with his family to ensure consistency of approach where possible.
Other students in the class have also benefitted from the reduction in challenging behaviour. As the pupil became calmer, they too have been more relaxed and able to use a wider variety of resources in order to learn in the classroom.



	Pupil Details

	Gender: Male
Age: 15
SEND Need: Autistic Spectrum Disorder

	Details of the intervention and support

	One of our Higher Learning Teaching assistants (HLTA) decided to focus on generalising skills through work experience activities outside the classroom. 
As part of their endeavor to use the food tech room more regularly during the school day, the HLTA took a lead on the setting up and running of “Andromeda Cafe”. The aim was to incorporate elements of all learning zones (independent living, community, leisure, construction, experimental and work experience) in order to demonstrate the progress this pupil was making in class and the skills that he was acquiring which could be transferred to different settings. In preparation, they ensured the food tech room was fully equipped, completing orders where necessary. The HLTA also made PECs symbols for all utensils/areas of the room so that everything was accessible and would enable students to be as independent as possible when working there. 
In the lead up to opening the cafe, they practised skills of mixing, pouring, boiling, carrying, spreading, through various cooking tasks completed predominantly in the food tech room. This student is very particular when it comes to food, so the HLTA had to use a number of strategies to encourage and reassure him; at first, the HLTA would simply ask him to make a hot drink for someone else or help someone make their food but he didn’t have to eat it. Over time, he became much more willing to try new things and showed a clear interest in the food he was making independently. 
Once the students were confident with the cooking, they practised the role play of working in a cafe; taking orders, handling money, serving food/drinks and washing/drying up. This student is a high ability learner and therefore this was the perfect opportunity to apply some of his maths targets to a different context in order to demonstrate progress. He enjoyed taking the lead at the till and dealing with the money in the cafe and soon became less and less reliant on adults to help him work out costs/change.

	Assessment of Outcomes

	This student made clear progress from the lead up to opening the cafe and the tasks he undertook to prepare for this, to the running of the cafe over several weeks. He grew in confidence, both in being in a different environment and working as a team, and in handling money and applying his maths skills to practical work. Prior to the cafe, the pupil would be reluctant to try new foods and would often become stressed or anxious if someone asked him to do this. However, not only did the pupil begin to try new foods in the food tech room, but he also began to try new vegetables at lunch time and recognised the positive changes in his behaviour.
The student’s maths abilities have continued to improve and his ability to transfer these skills has proved successful - this is ideal for preparing him for life after school. 
Other pupils in the school have also benefited from the opening of the cafe and the general increase in use of the food tech room. There is a wider variety of equipment available to students which has broadened their practical skills. These skills have been transferred to home life during the lockdown for a number of students - we have been informed by parents that a number of Andromeda students have been making their own sandwiches, making tea/coffee and helping out with meals in the house. 





	Pupil Details

	Gender: Male
Age: 14
SEND Need: Autistic Spectrum Disorder

	Details of the intervention and support

	The specific interventions this HLTA had been working on have been communication and behaviour, 

The students form of communication is PECS.  At the beginning of the year the student would only use their PECS if they were handed the PECS book and still would only request by taking the picture off or by pointing to the picture. This HLTA made new PECS throughout the year with pictures of the students’ motivators in an effort to have the student want to communicate for things they enjoy. 

The student also really enjoys swimming so the HLTA put together a hydrotherapy session every Friday afternoon where a small group of pupils would go to the hydro-pool, during this session PECS was used to request things in the pool ie; Splashing, float, noodle, bubbles and lights.

Every day the HLTA would also run an English messy play session in the hall where they would plan three tabled activities and an attention autism starter. The HLTA made the activities accessible for all pupils who were in that group using PECS and ALD boards to make request throughout the session.

At the beginning of the year the student was showing new behaviours that were quite challenging at times, lots of adjustments were made to accommodate the pupil around the school, the HLTA helped with making these adjustments as well as helping others within my team when these behaviours arose. The HLTA filled out a daily behaviour chart on the student which was sent home for parents so they could take it to their doctors’ appointments, the HLTA also made daily phone calls home to update parents and discuss things we were doing at school that they could try and vice versa.

	Assessment of Outcomes

	This student has made increasing progress throughout the year, as mentioned at the beginning of the year they would only request when handed their PECS book and just point to the picture. Now the student will travel across the room to find their PECS book, bring it to an adult who is supporting them, take the picture of what they want off and place it on the “I want” strip, they will then point to “I want” and then the picture.
The student has also started to request more things than just motivators including things at snack time as well as going to the toilet, outside or the corridor.
The student’s behaviour is still being monitored as there has been a lot of changes this year but they are showing less challenging behaviour, there are less SLEUTH incidents being recorded demonstrating there has been a change in the pupil’s behavior throughout the year.
Other pupils in the school have also benefited from the messy play English sessions and have become more accustomed to using their communication aids throughout the day. Some students have picked up new words and phrases that have been used in Sensory Stories and Attention Autism Starter





	Pupil Details

	Gender: Male
Age: 14
SEND Need:  Autistic Spectrum Disorder

	Details of the intervention and support

	The barrier to learning for this learner is echolalia. The aim was to develop strategies for him to initiate and maintain verbal communication with peers and adults and to reduce the role echolalia plays in his communication and language development.

Echolalia is considered one of several “restricted, repetitive patterns of behaviours, interests, or activities”, nevertheless, it can be crucial in language acquisition. Echolalic children are able to develop cognitive processes such as memory and language by hearing sounds and repeating them back.

The Higher Level Teaching Assistant (HLTA) introduced a wide range of communication aids and used echolalia as a learning strategy. To grow linguistically and decrease echoing in non-formal contexts, this learning technique must be combined with pictorial communication boards, symbol exchange or written words, adult modelling and language programmes such as Makaton.

The student was supported by using the strategy and above-mentioned resources across the academic year to meet his communication (expressive) target of producing sentences containing 3 words with visual support.  

Instruction took place in daily 1:1 sessions at the learning zones and during “target time” over a period of 5 months. Assessments were recorded using observation sheets and videos showing his expressive language development. His progress was reported across the year and specifically during  the Annual Review meeting with his parents.

	Assessment of Outcomes

	This student made significant progress in the contextual use of functional language and improved his ability to express preferences or needs. The use of topic vocabulary in a learning setting was increased and supporting materials, such as visual supports and adult modelling to develop speech and sentence construction, were relied on less. 
Before, the pupil would echo examples of complete sentences e.g. ‘I want snack’ / ’I like cake’. He could produce learnt questions like ‘What do you want?’ to maintain an interaction with the HLTA. 
By the end of Spring term, he was able to independently initiate requests, occasionally using visuals or minimal adult prompts. He is now extending sentence length and content and is commenting on pictures or scenarios using 4-part sentences – Subject Verb Adjective Object.
Other class members have contributed to his language development, providing motivation, consistency and continuity of teaching approaches.


	Pupil Details

	Gender: Male
Age: 6 
SEND Need: Autistic Spectrum Disorder, Sensory Processing Disorder, Global Developmental Delay

	Details of the intervention and support

	This HLTA has been working with a PPG student on their communication skills. The intervention used was Makaton and this was to improve and expand the use of their Makaton signs in order to aid their speech and increase independent communication.

Makaton is a unique language programme that uses symbols, signs and speech to enable people to communicate. It supports the development of essential communication skills such as attention and listening, comprehension, memory, recall and organization of language and expression.

With Makaton, signs are used with speech, in spoken word order. Using signs can help people who have no speech or whose speech is unclear.

Most people start using Makaton as children then naturally stop using the signs as they no longer need them. However, some people will need to use Makaton for their whole lives.

The HLTA attended an enhanced Makaton course to help improve their knowledge, understanding and expand their sign vocabulary. Once the HLTA had gained this knowledge, they began to use Makaton on a day-to-day basis in their class while reading stories, singing songs. The HLTA referred to the medium term and short-term plans to ensure they knew the topic vocabulary and everyday basic words and incorporated this into both structure and un-structured activities.

The HLTA shared this knowledge during weekly briefings with the whole school team and was a point of reference in the weekly celebration assemblies for the assembly lead. The HLTA developed confident use by the Teaching Assistants in the class and modelled good practice on all campuses. 

The HLTA also produced videos for distance learning that modelled Makaton use and was incorporated by parents for home-learning.

	Assessment of Outcomes

	The student has come a long way with their Makaton signing and has improved in their speech; their signing has become clearer and they now use a wider range of signs.  
Consistent exposure to Makaton throughout the day in their class and around the school has embedded the knowledge and helped the pupil to generalise their understanding and skills. The clarity in speech has also improved; they have gone from being able to say only single word to now being able to talk in a three-part sentence. 
Their progress can be seen through video and annotated evidence. They made consistent progress towards their annual communication target: “X will expressively use 10 more Makaton signs for motivating activities when prompted” and now their target is “X will show understanding of more than 20 new words for functional and motivating activities e.g. responding to instructions or responding to questions appropriately”. These targets are co-set with Speech and Language Therpy input and they moderate progress. The pupil exceeded his annual EHCP target as a result of the focused intervention. 



	Pupil Details

	Gender: Female
Age: 11
SEND Need: Down Syndrome, Speech and Language Communication Needs, Global Developmental Delay

	Details of the intervention and support

	During the academic year this HLTA has been on several trainings that further improved their knowledge and skills (Makaton Course, PECS training). One of them was the ‘Down Syndrome’ training that gave tips on how to help foster good mental wellbeing in someone with Down's syndrome. 
· Focusing on the positives and change the focus from what the person can't do to what they can. 
· Encouraging unique interests and talents or relative strengths.
· Creating opportunities for the child to become more independent according to their individual abilities and needs. 
· Providing opportunities and support for making choices 
· Have high, but realistic expectations 
· Looking for changes in mood and behaviour – tracking and addressing them 
The HLTA started working with this pupil in November 2019, with a big focus on Communication and behaviour. 
The pupil displayed lots of anxiety (refusing to join with the rest of the class, inappropriate behaviour towards staff members) which impacted her learning process. 
The HLTA figured out quickly that she needed to form strong, trusting bonds with adults around her. 
The HLTA made sure to always have a consistent approach using Strathmore methods, and to offer reassurance, support and time. The HLTA started addressing the behaviour first, as she was not used to me, being a new member of staff. What the HLTA found incredibly important is observing and following the child’s lead for a short period of time. In this time the pupil was able to learn to trust, play with and generally be more open towards communicating with the HLTA. The HLTA was able to learn what her likes, dislikes, preferences in general were, and to move on to implementing this knowledge into learning opportunities. 

The next step the HLTA took was to create enticing resources for her, such as her individual ‘Now/next/then’ timetable, a choosing board with rewards, Colourful Semantics (relevant to her), Handle Technique cards, fun games that she enjoys, etc. 
By creating a strong bond with the pupil, the HLTA was able to slowly add more and more requests and push her towards achieving her targets and true potential. The HLTA worked with the pupil every day and focused on her communication. 

The HLTA found it essential to be able to teach the pupil in different environments, using different resources and to have a consistent approach. They identified the barriers in her Communication targets and made sure she could relate to and make the connection between the new words being taught to her. So, the HLTA used all these methods combined for better outcomes: PECS book, Colourful Semantics, Handle technique, Makaton, actions and concrete resources. 
I implemented this for her around the classroom, the learning zones, not just working on individual small steps. 

	Assessment of Outcomes

	The pupil made significant progress in functional language and successfully improved her ability to express herself. 
In the past this pupil struggled to express her preferences, wants and needs, she is now confident to use full sentences with adults and peers. She learned new words using Colourful Semantics/Handle Technique – ‘I want cut please’, ‘x climbing’, ‘I want help please’. She uses her voice a lot more, supported by Makaton. 

Her behaviour improved as she can communicate better using her voice/signs and PECS and adults can understand and support her better because of this. 

She is happier, she is a lot better at transitions (will now happily finish a motivating activity with less upset and will continue with a different entertaining choice, without displaying challenging behaviour), her vocabulary has improved and her overall attitude towards learning is more positive.  

Other class members have contributed to her language development providing consistency and continuity of teaching approaches.



	Pupil Details

	Gender: Male
Age: 15
SEND Need: Autistic Spectrum Disorder, Global Developmental Delay

	Details of the intervention and support

	Guided reading was carried out on a weekly basis with this pupil along with other learners in his class. Sessions were carried out on a one to one basis. Training with this approach had been received from The Russell School. The focus during sessions was on both reading and comprehension. 

For example, with respect to reading, support was given sounding out unfamiliar words through application of knowledge of phonics and through blending sounds. There was also reference to pictures to support the reading of text as well as noticing punctuation to support the reading of sentences. The meaning of unknown words was also discussed to support vocabulary growth. For comprehension, various what, where, who and why questions were asked. 

There was reference to the pictures and text to help understanding the story as well as free recall questions. To support reading development, pupils chose books on a weekly basis to take home and read, ideally to an adult, though if that was not possible, to read on their own. 

Communication to parents about the emphasis of guided reading in school was provided through a reading log, which parents also filled out. The class team worked together to ensure pupils had regular reading opportunities at school and staff wrote up notes in the class reading folder as well as in the reading logs that went home. This continued throughout the academic year up to March 2020.

	Assessment of Outcomes

	This student has made considerable progress in reading over time. When he started at Strathmore School several years ago, he would spell out words as opposed to sounding out letters and blending the sounds or reading whole words. Then he was working at level 1 in terms of Oxford Reading Tree books. He now reads whole sentences and can read several lines to a page. In the last year, he has been reading books typically at level 3 or 4 of the Big Cat Phonics or Oxford Reading Tree ranges. There has been noticeable improvement in his comprehension. Whilst previously he would sometimes need to refer to the text or pictures to help him answer questions about the story, more recently he would be able to recall more information in response to what, where and who questions. In his annual review presentation, one of the things this pupil reported enjoying about school was reading. Other pupils in his class have also benefited from guided reading sessions.
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